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Abstract 

Problem Statement : The literature has analyzed the new curriculum from 
different perspectives, and both the positive and negative sides have been 
taken into account. In this context, education supervisors' views of the 
curriculum have been a topic of curiosity. It is expected that the analysis 
on of the primary schools curriculum from the angle of this research will 
make a great contribution. 

Purpose of Study: The purpose of this research is to examine the curriculum 
in primary schools, instructional methods and techniques, instructional 
evaluation, extracurricular activities and the education of first literacy 
according to the views of the education supervisors. 

Methods: Research data was obtained using a qualitative research method. 
Open-ended questions were answered by education supervisors. The 
study's population was composed of education supervisors and the 
sample was composed of 50 supervisors. The research participants were 
chosen via purposive sampling and taken from different religions and 
cities to strengthen the representativeness of the sample. In addition, 
maximum variety sampling was used to ease the research. Data were 
interpreted and evaluated with content analysis. The item agreement 
percentage of the scale was 0.88. 

Findings and Results: According to the research results, the majority of 
supervisors said teachers are deficient in applying the curriculum. The 
teachers do not know how to use instructional technologies and methods 
and that they do not use them even if they know how to use them. Other 
important problems are that the physical problems at schools and the 
inadequacy of technology and materials are other problems that need 
attention. Other problems with the programme are the teaching 
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programme is too detailed, supervisors said the exam can not test all the 
skills, most supervisors think the time allocated for socio-cultural activities 
is not enough, the first grade students who did not attend the nursery 
school found it difficult to adapt the elementary school and the hand¬ 
writing system because generally teachers tend to start basic skills as soon 
as possible, such as maths, reading, etc.. 

Conclusions and Recommendations: The teaching curriculum except for its 
being too comprehensive was evaluated more positively by supervisors. 
The curriculum's philosophy has not brought crucial criticism. However, 
the implementation and teacher efficacy were evaluated more negatively 
by the supervisors. In this sense, it is necessary to discuss the problems 
extensively, make up for the deficiencies and make the necessary changes. 

Keywords: Primary school, new teaching curriculum, education supervisor, 
first literacy. 


In education, the effective realization of the aims depends on the quality of the 
curriculum and on how it is applied. The new curriculum^ which was put into 
practice in the education year 2004-2005, and which was extended to all primary 
schools in the year 2005-2006, is composed of targets, content and a learning-teaching 
process. It is compatible with the constructivist philosophy (Demirel, 1998, 2009; 
Ertiirk, 1982). The constructivist approach emphasizes the learning environment and 
the process; what the student knows and how the truth will be achieved have great 
importance (Agikgoz, 2003; Brooks, 1990). 

With its philosophy, content, target and extent, the new curriculum has made a 
great contribution and added new dimensions to the instructional methods and 
techniques, instructional technology, assessment and evaluation, curricular and 
extracurricular activities (Egitim Programlari ve Ogretim Alam Profesorler Kurulu 
"EPOAPK", [The Proffesors Committee of Education Programmes and Instructional 
Field, PCEPIF], 2005). The new curriculum explicitly states skills such as "critical 
thinking, creative thinking, communication, problem solving, research, making 
decisions, using information technologies, entrepreneurship and giving importance 
to the personal and social values" (Anonymous, 2005). Extracurricular activities are 
also seen as complementary processes that serve these aims. 

In the new curriculum, the teacher is assigned the role of organizer, director and 
facilitator instead of teacher. Teachers must believe the curriculum's philosophy and 
use the various teaching methods and techniques properly through use of the 
instructional technologies. According to Agikgoz (2003) and Saban (2005), the 
constructivist approach necessitates the student's participation in the learning 
process and the use of different teaching methods. 

Another important subject that teachers must refresh themselves is alternative 
assessment and evaluation methods. According to Kesten and Ozdemir (2009), the 
assessment and evaluation approaches in the new curriculum assign teachers new 
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roles and missions different from the older ones. The teacher's role as organizer and 
director remain the same in the assessment and evaluation process. The 
constructivist evaluation includes applying knowledge in new conditions, 
explanations and estimation. According to Algan (2008), teachers prefer the new 
evaluation perception for these reasons. 

With the new reconstruction of the curriculum, the first teaching of the literacy 
has been taken into the extent of Turkish course since the education year 2004-2005 
and also "the sound-based sentence" and were "running hand" methods that used 
before 1946 has been adopted (Uysal, 2008). "The first literacy curriculum makes up 
the main framework of the school programme" since the first literacy era is a very 
important and sore period for a child's life (Clelenk, 2004). 

The literature analyzed the new curriculum from different perspectives and 
considered both the positive and negative sides. EPOAPK [PCEPIF] (2005) attributed 
the new curriculum's problems the fact that it has only one approach, it is limited to 
certain instructional methods, the assessment and evaluation methods are 
inadequate, the course books and guidebooks are insufficient qualitatively and 
quantitatively and the in-service training is incompetent. 

Unsal (2010) said the curriculum, in spite of its initial difficulties, continues and 
enhances the relationship among teachers. Most researchers agree that the 
curriculum is student-centered and encourages student activity (Erdogan, 2005; 
Kirikkaya, 2009; Unsal, 2010; Zengin, 2010). According to Yapici and Demirdelen 
(2006), the curriculum's strengths are its basic philosophy, consideration of 
individual differences, targeting of thinking people, and embodiment, and efforts for 
preparation of the curriculum. Kirikkaya (2009) and Zengin (2010) said that social 
science and religion and morals teachers evaluate the curriculum positively. 

Kesten and Ozdemir (2009) said all the social science teachers had started using 
the alternative assessment and evaluation methods. Moreover, the new assessment 
methods made the lessons more entertaining and contributed to the student's 
positive evaluation. Metin and Demirytirek (2009) indicated that the new evaluation 
perception has positive effects on the students' personal development, success, self- 
confidence and creativity. 

Researchers also emphasize the negative sides of the new curriculum. According 
to Unsal (2010), the teachers said they could not understand with which approach the 
new primary school curriculum was prepared. The teachers had emotional 
difficulties and got tired, stressed and scared in the beginning. 

Oztilrk and Er (2010) criticized the new curriculum because it is applied with 
traditional methods, authentic in-class activities are not included aside from those in 
the guidebook and there is no preparation before a lesson (Oztilrk & Er, 2010). 
According to Yapici and Demirdelen (2006), the curriculum's weaknesses include a 
lack of reinforcement for the teachers, no language unity, the absence of 
consolidation in science and introduction to science lessons, confusion about the 
concept of multigrade classes and the source deficiency in the implementation of the 
curriculum. 
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According to Kirikkaya (2009), teachers consider the deficiency of material and 
equipment in schools an important problem and they said they are not good at 
developing instructional materials (Unsal, 2010). Also, according to Yapici and 
Demirdelen (2006) and Kirikkaya (2009), the insufficient physical infrastructure on 
which the curriculum is based and crowded classrooms negatively affect the efficient 
implementation of the new curriculum. 

One of the problems teachers emphasized most in the curriculum's 
implementation process is the lack of in-service training (Yapici & Demirdelen, 2006; 
Anil & Acar, 2008; Metin & Demirytirek, 2009; 2010; Ozttirk & Er, 2010; Unsal, 2010; 
§enel-CIoruhlu, 2010). In this sense, the teachers said they are mostly deficient in the 
subjects of assessment and evaluation. 

Teachers find the curriculum's alternative assessment and evaluation to be 
positive. However, they said they have difficulty in the implementation phase and 
they use classical methods and techniques more (Yapici & Demirdelen, 2006; Algan, 
2008; gahin, 2008; Metin & Demirytirek, 2009; Zengin, 2010; §enel-(jtoruhlu, 2010). 
According to Anil and Acar (2008), primary school teachers often use multiple choice 
tests as traditional assessment instruments and performance tasks as alternative 
assessment instruments. According to Kesten and Ozdemir (2009), the lack of 
knowledge in how to grade alternative methods and the increased work load of the 
new system also cause trouble. Researchers also find the new evaluation perception 
to be expensive, time consuming, hard to apply and complex (Algan, 2008; Anil & 
Acar, 2008; Metin & Demirytirek, 2009). 

Research except for studies done by Yildiz, Yildirim and Ate§ (2009) expressed 
the problems related to education of literacy in the new curriculum (Akyol & Temur, 
2008; Uysal, 2008; Adigtizel & Karacabey, 2010; Bulut & Aksoz, 2010). Obviously, a 
lot of research has been done on the new instructional curriculum and the 
curriculum has been analyzed more according to teachers' views (Aydm & Kilig- 
Ozmen, 2011; Kazu & Aslan, 2012; Demiralp & Kazu, 2012). Ozttirk and Er (2010) 
studied the curriculum from the views of education supervisors. 

Identifying the problems with the educational system, discovering solutions and 
developing and evaluating the system occur by means of a control subsystem. When 
control is accepted as an extensive field such as supervising and evaluating the 
works or making suggestions to make the works efficient and help the development 
of the schools (Taymaz, 1997), it is expected that the supervisors' views on the 
primary schools curriculum from the angle of this research will make a great 
contribution. 

The aim of this research is to examine the curriculum in primary schools, its 
instructional methods and techniques, instructional evaluation and extracurricular 
activities and the education of first literacy according to the supervisors' views. 
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Method 

Research Design 

Data was obtained using a qualitative research method. This study was carried 
out with the model of phemenelogy. This kind of study aims to reveal a personal 
perception and its comment (Yildirim & §im§ek, 2008). 

Study group 

The population is composed of education supervisors that work in 1, 2 and 3 
supervision areas in the 2007-2008 school year. The research sample is composed of 
50 supervisors out of 200 that attended the fourth group of the in-service training 
course organized in Aydm Kufadasi in June 2008 and voluntarily completed a 
questionnaire. 

The research participants were chosen via purposive sampling and taken from 
different religions and cities to strengthen the representativeness of the sample. In 
addition, maximum variety sampling was used to ease the research (Yildirim & 
§im§ek, 2008). 

Data Collection Tool 

The data was gathered by using a qualitative research methods. In the research, 
five 5 semi-structured open-ended questions were developed to reveal "The 
Problems of Elementary Schools from the Eyes of the Education Supervisors". 
During the preparation of the questions, the importance and difficulty of collecting 
the data by with qualitative research methods was considered when the questions 
were prepared taken into consideration. 

Data Collection 

Required permissions were obtained to start the data collection process. The 
researcher personally distributed the questionnaire and tried to explain the 
importance of the research to supervisors. 

Data Analyses 

Data were interpreted and evaluated using content analysis. The study was 
conducted using the qualitative method that is analyzes data in three parts, reducing 
it as dictated by the data (Miles & Huberman, 1994; Yildirim & §im§ek, 2008) through 
case presentations and verification and the processes of coding, finding themes, re¬ 
arrangement of data according to codes and themes, and interpreting of findings. 

Two researchers collaborated on this study in a harmony. Cohesiveness The 
cohesiveness of the two researchers' themes was analyzed by taking into account the 
principle that qualitative data increases reliability (Yildirim & §im§ek, 2008). The 
numbers of agreements and disagreements were determined and the internal 
reliability of research was determined by using the reliability agreement/agreement 
+ disagreement formula" (Miles & Huberman, 1994). Using this reliability 
calculation, the item agreement percentage of the scale was 0.88. 
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Findings 

The study's findings consist of the supervisors' opinions about the teaching 
programme and its implementation in elementary schools, techniques and 
approaches, evaluation of the teaching process and extra-curricular activities, and the 
problems with the 1st grade students. Table 1 shows the answer to the question "the 
views of supervisors on the implementation of the teaching programme in 
elementary school." 


Table It 


The Problems With the Teaching Programme and Its Implementation 



Ntint. of sup. 
mentioning 

f 

% 

Frequency 
of mentions 

f % 

The inefficacy of the teacher in understanding and 
implementating the programme 

18 

36 

19 

38 

The programme is much too comprehensive 

14 

28 

15 

20 

The frequent change of the programme 

5 

10 

5 

10 

The individual differences are not addressed 

5 

10 

5 

10 

The programme is far away from being implemented 

4 

8 

4 

8 

The programme is ineffective 

3 

6 

3 

6 

The programme was prepared without consulting the 
teachers 

3 

6 

3 

6 

The teachers using ready-made plans 

2 

4 

2 

4 

The programme is not applied properly because of the 

exam 

2 

4 

2 

4 

The frequent repetitions of the acquisitions 

2 

4 

2 

4 

The weak connection among the programmes 

2 

4 

2 

4 

No answer 

6 

12 

6 

12 

No problem 

3 

4 

3 

4 


When Table 1 is analyzed, 36% of the supervisors said the teachers' lack of 
efficiency in applying the programme is an important problem. Twenty-eight percent 
said the teaching programme is much too detailed and 10% said the programmes 
being changed and the individual needs not being addressed are also big problems. 
Table 2 shows the answer to "the views of supervisors on the teaching methods and 
technology usage in elementary schools." 


t Note: Since a supervisor can recommend more than one suggestion, the number of the 
expression is more than the number of the supervisors participated in the study. This is the 
same for all of the tables. 
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Table 2 

The Problem of Teaching Methods and Technology Use 



Num. of sup. 
mentioning 

Frequency 
of mentions 


f 

% 

f 

% 

Teachers not knowing how to use the teaching methods 
and technology 

18 

36 

18 

36 

Teachers being unwilling to use the teaching methods 
and technology even though they are aware of them 

11 

22 

11 

22 

Lack of technology and materials in schools 

6 

12 

6 

12 

Teachers use their usual methods 

6 

12 

6 

12 

No in-service training for teachers on teaching methods 
and techniques 

3 

6 

3 

6 

The difficulty of managing the crowded or compound 
classrooms 

2 

4 

2 

4 

Teacher's not being trained well enough about the 
techniques and strategies in the faculty of education 

2 

4 

2 

4 

No answer 

8 

16 

8 

16 

No problem 

2 

4 

2 

4 


Table 2 shows that 36% of the supervisors said the teachers not knowing how to 
use the teaching methods and technology was one of the biggest problems; 22% said 
the biggest problem was that teachers were unwilling to use these methods and 
technology even though they knew of them. 

Also, the supervisors mentioned problems such as: "Tltere is a common belief that 
it's time-consuming, using technology and teaching methods are too costly and difficult to 
attain and teaching methods and technologies are used as being teacher-centered instead of 
being student- centered." In tTable 3 addresses the statement "the views of supervisors 
on the assessment of teaching in elementary school." 
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Table 3 

Problems About With the Evaluation of Teaching 



Ntim. of sup. 
mentioning 

f 

% 

Frequency 
of mentions 

f % 

Exam is unable to test all the skills 

15 

30 

15 

30 

Teacher are inefficient in testing and assessment 

14 

28 

16 

32 

Exam is not being multiple choice 

6 

12 

6 

12 

Exam is prepared without considering the differences 
among the classes 

5 

10 

5 

10 

The criteria is being old and inadequate 

4 

8 

4 

8 

Giving too many exams 

4 

8 

4 

8 

Teachers not criticizing themselves by looking at the 
results of the exams 

4 

8 

4 

8 

The new programme does not overlap with the 
assessment technique 

4 

8 

4 

8 

Students are worried about the exams and marks 

3 

6 

3 

6 

More assessments done considering the new 
programme 

3 

6 

3 

6 

The exams and their assessments are difficult and 
complicated 

2 

4 

2 

4 

Exams direct the students to competing with each 
other 

2 

4 

2 

4 

Teachers assess the students using ready-made 
questions 

2 

4 

2 

4 

No answer 

6 

12 

6 

12 

No problem 

1 

2 

1 

2 


While 30 % of supervisors said the exam was unable to test all the skills, 28% said 
"teachers are inefficient on the issue of teaching and assessment as the most frequent 
problem." The other problems the supervisors mentioned are: "The alternative 
techniques of testing and assessment are being avoided because they are not practical" And "I 
do not think that with this current testing the students are being assessed enough." Table 4 
addresses the statement "the views of supervisors on the in-class and extra-curricular 
activities that are done in the elementary schools." 
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Table 4 

The Problems about the Time Allocated for In-Class and Extracurricular Activities 



Num. of sup. 
mentioning 

Frequency 
of mentions 


f 

% 

f 

% 

Not allocating enough time for socio-cultural activities 

29 

58 

31 

62 

The socio-cultural activities are only done superficially 

6 

12 

6 

12 

Teachers are inefficient in planning activities 

5 

10 

5 

10 

Lessons such as art, music and physical education are small 
in number in the weekly lesson schedules and they are not 
varied enough 

4 

8 

4 

8 

The attendance at extracurricular activities is low because of 
the exams 

3 

6 

3 

6 

The schools that have both morning and afternoon students 
do not have enough break between the lessons 

2 

4 

2 

4 

No answer 

9 

18 

9 

18 


As we can see in Table 4, 58% of the supervisors said the time allocated for the 
socio-cultural activities is not enough. In addition, 12% said the socio-cultural 
activities are only done superficially. Also some of the supervisors said, "attending the 
extracurricular activities are thought of as the primary reason of the failure in the exams," 
"the extracurricular activities do not meet their aims and they are just done because they need 
to be done," "elementary schools are not well equipped in terms of gardens, conference halls so 
the extracurricular activities are not as active as they should be," And "teachers do not want 
to prepare or participate in the activities because of the long distance from their home to 
school." Table 5 addresses the statement "the view of supervisors on the problems 
that first grade elementary school students face." 
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Table 5 

The Problems of First Grade Students 

The num. of sup. The 
mentioning frequency of 

mentioning 



f 

% 

/ 

% 

It is difficult for the first grade students to get used to 
elementary school without attending nursery school 

8 

16 

8 

16 

The handwriting system in the new programme is very difficult 
for students 

8 

16 

8 

16 

Focusing on learning the handwriting lacks learning social skills 

8 

16 

8 

16 

The sound-based sentence technique is inadequate and not 
functional 

5 

10 

5 

10 

Teachers do not use enough materials, techniques 

5 

10 

5 

10 

Teachers have not been trained well enough on teaching literacy 
skills 

5 

10 

5 

10 

The parents are illiterate and not interested 

5 

10 

5 

10 

Teachers lack experience 

4 

8 

4 

8 

School is boring for the students because of the long lesson hours 

4 

8 

4 

8 

Students are fed up because of the dense teaching of literacy 
skills 

3 

6 

3 

6 

Teachers do not continue their professional development and 
they do not meet today's needs. 

3 

6 

3 

6 

There is a hurry in passing the reading and writing skills 

2 

4 

2 

4 

Teachers are not able to understand the psychology of the 
students 

2 

4 

2 

4 

Teachers s do not know to write in the handwriting style 

2 

4 

2 

4 

Fluent reading and reading comprehension is limited 

2 

4 

2 

4 

There is a lot of homework 

1 

2 

1 

2 

There is a big difference among individual students 

1 

2 

1 

2 

The number of the first grade students who need special training 
is very high 

1 

2 

1 

2 

There is a problem of taking the proper nutrition 

1 

2 

1 

2 

No answer 

6 

12 

6 

12 

No problem 

2 

4 

2 

4 
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As Table 5 shows, 16% of supervisors said the first grade students who did not 
attend nursery school find it difficult to adapt to elementary school, the handwriting 
system in the new programme is a problem, and when students are focused on 
learning the new handwriting style, they cannot socialize. Also, some supervisors 
said, "The time that first grade students need to get used to school is long because of having 
no orientation at the beginning of the first term." 


Discussion and Conclusions 

According to the research results, the majority of supervisors said teachers are 
deficient in applying the curriculum. Unsal (2010) found that teachers could not 
comprehend with which approach the curriculum was prepared and they could not 
visualize cognitively the curriculum as student- and activity-centered. This shows 
that the teachers did not experience a learning-instruction process appropriate for the 
basic philosophy and perception in the preparation of the curriculum. As the author 
suggests, it must be a priority for teachers to gain this perception. It can be put 
forward that the teachers are deficient in this issue because of the inadequacy of in- 
service training. Thus, both EPOAPK [PCEPIF] (2005) and the research results 
indicate that the most important problem in the process of the application of the new 
curriculum is the lack of adequate in-service training (EPOAPK [PCEPIF], 2005; 
Yapici & Demirdelen, 2006; Anil & Acar, 2008; Metin & Demiryiirek, 2009; Ozttlrk & 
Er, 2010; Aydm & Kilig-Ozmen, 2011). 

This result indicates that the quality of the in-service courses that would 
compensate for the teachers's deficiencies in applying the curriculum must be 
improved and the number of courses must be increased. The supervisors consider 
the curriculum's comprehensiveness another important problem. This issue is also 
emphasized by Dindar and Yangm (2007). Therefore, because there are many 
activities, the teachers cannot figure out which activity should be applied or where 
and how it should be carried out. Teachers could do the appropriate activity if they 
had tools and materials. The teachers who are responsible for applying the extensive 
content of the curriculum and the activities are under pressure by the parents 
because of the preparation for the exams at the end of the primary school education. 

According to the supervisors, other important problems are that the teachers do 
not know how to use instructional technologies and methods and that they do not 
use them even if they know how to use them. According to the other researchers that 
support this finding, the teachers apply the curriculum using the traditional methods 
(Yapici & Demirdelen, 2006; Krrikkaya, 2009; Ozttlrk & Er, 2010). According to 
Ozttlrk and Er (2010), the teachers do not allocate time for authentic in-class activities 
apart from the ones in the guide books and they do not prepare for the activities 
before the lessons. This problem may stem from the fact that teachers do not 
internalize their belief in the philosophy of the curriculum and they are not 
competent enough to use different methods and techniques. Therefore, the teachers' 
educational needs should be met and other precautions that would motivate them to 
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follow the changes should be taken. Moreover, researchers must determine why the 
teachers do not use and evaluation. In the research by Yapici & Demirdelen (2006), 
gahin (2008), (gepni and genel-CJoruhlu (2010), and, teachers point out this problem 
too. 

The other important emphases related to the assessment and evaluation include 
the fact that the exams do not assess all the skills, the exams are multiple-choice, the 
exams are prepared ignoring the level and classroom differences and the standards 
are insufficient and old. According to the results of the research that deals with 
similar problems, the most important the methods and technology even though they 
know how. 

The physical problems at schools and the inadequacy of technology and materials 
are other problems that need attention. This problem was also discussed by EPOAPK 
[PCEPIF] (2005) and other researchers (Yapici & Demirdelen, 2006; Kmkkaya, 2009). 
Therefore, improving the physical conditions and providing enough technology and 
materials are of high importance. 

The problem most supervisors mentioned was the deficiency of the teachers in 
assessment and evaluation. In the research by Yapici and Demirdelen (2006), gahin 
(2008), and (gepni and genel-CJoruhlu (2010), teachers point out this problem too. 

The other important emphases related to the assessment and evaluation include 
the fact that the exams do not assess all the skills, the exams are multiple-choice, the 
exams are prepared ignoring the level and classroom differences and the standards 
are insufficient and old. According to the results of the research that deals with 
similar problems, the most important problem in the process stems from the subject 
of assessment and evaluation (Algan, 2008; Metin & Demirytirek, 2009; Zengin, 
2010;). According to Oztiirk and Er (2010), the majority of teachers are not able to use 
approaches such as alternative assessment, portfolio, peer evaluation, or self 
evaluation in the new curriculum effectively and appropriately. 

The issue of assessment and evaluation is an important element of the curriculum 
and it must be addressed. The necessary precautions must be taken to improve the 
deficiencies. The things to be done and how they must be carried out should be 
examined in new research, and the process should be planned and put into practice 
accordingly. Moreover, as (Jepni and genel-CJoruhlu (2010) suggest, the in-service 
trainings, which only include the presentation of alternative assessment and 
evaluation techniques, must be organized and the application process must be 
observed at the end of the course instead of three or five-day courses that do not 
reach any aim. 

Another issue that needs attention is the fact that teachers do not feel responsible 
for the exam results because the teachers do not tend to take responsibility for the 
students' success and this is completely against the new learning approaches. As the 
teacher is responsible for the students' success, the school principal must also take 
the responsibility (Johnson & Janson, 1989; Wright, Horn, and Sanders, 1997). 
Another result is that the curriculum and exam techniques do not coincide. The fact 
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that an exam assessment and evaluation approach appropriate for the philosophy of 
learning cannot be used may be a very big problem. This leads to the students' being 
unable to express themselves in the exams and the results may decrease their 
willingness to learn. This may be hindrance for their successes. 

Supervisors said "Not allocating enough time for social-cultural activities," 
"nonfunctional performing of the social-cultural activities," "the teachers' 
incompetency in planning activities" and "the insufficient number of lesson hours" 
are the problems that the supervisors express in relation to extracurricular activities. 
The interesting thing about this is that the supervisors discuss the problem related to 
the inadequacy of the lessons that need talent and skill such as physical education, 
art and music. 

Extracurricular activities should also be seen as complementary of the curriculum 
and should be used as instruments to realize the implicit targets. The teachers are 
rebound in determining students' roles during teaching activities. 

The problems with literacy in the first grade focus on two groups. The first one is 
the sound-based sentence method, and the other is related to the teacher's readiness 
for this process. According to this, "the new curriculum's hand writing is a 
problem," "more focus on handwriting leads to the lack of social skill acquirement" 
and "that the sound-based sentence method is unsatisfactory and disfunctional" are 
the problems related to the curriculum. Akyol and Temur (2008) said that sentence 
and sound-based literacy education are not different from each other from the view 
of their results (spelling, adding, repeated reading, correction, misreading and 
reading comprehension). According to Bulut and Aksoz (2010), nearly all of the 
prospective teachers know running hand, but most of them do not use running hand 
in daily life. This situation may lead to the prospective teachers' having problems 
while writing and seeing themselves as incompetent at the point of teaching their 
students. 

One of the main problems in the first grade is that the preparation for the 
Placement Test (PT), having had various names before, starts even at this age group. 
This situation may lead to a rush in literacy education and making the lessons more 
intensive (e.g., worksheets). Therefore, the students may get bored even without 
writing and they may not pay attention to how well they write. The General 
Directorate of Primary Education asked in an official document dated Feb. 9, 2011, 
for running hand to be used in all lessons from the first grade to the eighth grade. 
This situation shows the ministry's determination on this issue. Taking the necessary 
precautions and examining the relevant data have become indispensable. 

The curriculum emphasizes the teachers' proficiency in the use of sufficient 
instruments, material, methods and techniques and their deficiencies in literacy 
instruction. Not giving importance to writing courses in the higher education 
institutions that educate classroom teachers is one of the important deficiencies of the 
teachers on this issue (Akyol & Temur, 2008; Uysal, 2008; Bulut & Aksoz, 2010; 
Adigtizel & Karacabey, 2010). According to Durukan and Alver (2008), teachers find 
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before-service and in-service training inadequate and they argue that technological 
instruments and guide books must be enhanced. The Ministry of Education must 
examine the problems related to literacy instruction by dividing it into parts in a 
detailed way and must take the necessary precautions by using the research data. 

Supervisors see the incompatibility of the students in the first grade who did not 
attend pre-school as one of the biggest problems with the curriculum. Research by 
Adigiizel and Karacabey (2010) supported this finding. Problems related to this issue 
may be dealt with by generalizing pre-school education. 

Supervisors generally evaluated the teaching curriculum more positively than 
teachers, except for its being too comprehensive. The curriculum's philosophy has 
not received much criticism. The new primary school curriculum has created a new 
perception and affected the whole system in spite of its problems. However, 
supervisors evaluated the implementation and teacher efficacy more negatively. 
Therefore, it is necessary to discuss the problems, make up for the deficiencies and 
make the most recent changes. The fields in which teachers are deficient or 
ineffective must be defined within the wholeness of the curriculum and a unique 
curriculum for each field must be designed and followed. From now on, the time of 
pretending to perform the activities and actions on paper must be left behind. 
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Egitim Miifettiflerinin ilkogretim Okullarmda Yeni Ogretim Programlan 
ve Uygulanmasina Iliskin Goriifleri 
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Ozet 

Problem Durumu: Egitimde amaglarm etkin bir §ekilde gergekle§tirilmesi ogretim 
programlarmm niteligine ve nasil uygulandigma baglidir. 2004-2005 ogretim yilmda 
uygulamaya konulan ve 2005-2006'da turn ilkogretim okullarma yaygmla§tirilan yeni 
ogretim programlari, yapisalci felsefeye uygun olarak hazirlanmi§trr. Programda 
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program geli§tirmenin btitunselligine uyulmu§ ve program bu butunliik iginde 
belirlenen felsefe anlayi§ma uygun olarak geli§tirilmi§tir. Yeni program amag, ilke, 
igerik, kapsam ve yontem agismdan ogretime ve ogrenme anlayi§ma farkli bir boyut 
kazandrrmi§tir. Fakat gerek programm geli§tirilmesi, gerekse uygulamasmdan 
kaynaklanan birgok sorun uzmanlar ve ara§tirmacilarca ortaya konulmu§tur. 
Programm birgok olumlu yamna ragmen, ozellikle de uygulamadan kaynaklanan 
sorunlar nedeniyle incelenmesi geregi ortaya gikmaktadir. Yapilan ara§tirmalarda 
daha 50 k dgretmen goril§u agismdan ilkogretim programi incelenmi§ fakat ogretinin 
denetiminden sorumlu olan egitim mufetti§leriyle bu konuda sadece bir ara§tirmaya 
rastlanmi§tir. Bu ara§tirmanin kapsammda ise bir ara§tirmaya rastlanmami§tir. Bu 
baglamda ara§trrmanm boyutlan itibari ile alanyazmda bir bo§lugu doldurmasi 
beklenmektedir. 

Ara§tirmanin amaci: Ara§tirmanm amaci egitim mufetti§lerinin gortl§lerine gore 
ilkogretim okullarmda program, ogretim yontem ve teknikleri, ogretim 
degerlendirilmesi, ders di§i etkinlikler ile ilk okuma yazma egitimini incelemektir. 

Ara§tirmanin Yontemi: Bu ara§trrma, nitel ara§tirma desenlerinden olgubilim 
deseniyle yilrutulmu§tur. Ara§tirmanm gali§ma grubu 2007-2008 ogretim yili 
sonunda Aydm Ku§adasi'nda hizmet igi egitim kursuna katilan 1, 2 ve 3. grup 
mtifetti§leri olu§turmaktadir. Amagli ve kolay ula§ilabilir orneklem alma yontemiyle 
gontillilluk esasiyla toplam 50 mufetti§ gali§ma grubuna katilmi§tir. 

Ara§trrmanm verileri tamami agik uglu 5 sorudan olu§an yan yapilandirilmi§ 
"Egitim Mufetti§lerine Gore ilkogretim Okullarirun Sorxmlari Goru§me Formu" ile 
toplanmi§trr. Sorularm hazrrlanmasi stirecinde nitel veri toplama formu 
geli§tirmenin unsurlan hassasiyetle dikkate almmi§tir. 

igerik gozumlemesi yapilarak veriler tasnif edilip temala§tmlmi§ ve bulgular elde 
edilmi§tir. Veriler ozle§tirme, veri sunumu, sonug gikarma ve dogrulama ile 
kodlama, temalarm bulunmasi, verilerin kodlara ve temalara gore yeniden 
duzenlenmesi ve bulgularm yorumlanmasi a§amalarma uygun bir §ekilde 
yuruttilmu§; her ara§trrmanm kendine ozgulugti baglammda esnek bir yakla§im 
izlenmiftir. Veriler iki ara§tirmaci tarafmdan kodlanmi§ ve belirtilen ogeler dikkate 
almarak yapilan goziimlemede madde uyu§um yilzdesi. 88 olarak hesaplanmi§tir. 

Ara§tirmanm Bulgulan: Ara§tirmanm bulgulari, ilkogretim okullarmm ogretim 
programi ve uygulamasma ili§kin egitim miifetti§lerinin %36'si ogretmenlerin 
ogretim programmi uygulamada yetersiz olmalarmi; kullarulan ogretim yontem ve 
teknikleri agismdan egitim mufetti§lerinin % 36'si ogretmenlerin ogretim yontem ve 
teknolojilerini kullanmayi bilmemelerini; ogretimin degerlendirilmesi agismdan, 
miifetti§lerinin % 28'i "ogretmenlerin olgme degerlendirme konusunda yetersiz 
olmalarmi; ders di§i etkinlikler agismdan egitim mufetti§lerinin %58'i tarafmdan 
sosyal-kiiltilrel etkinliklere yeterli zamanm aynlmamasi ve okuma yazma egitimine 
ili§kin mufetti§lerin %16'smm yeni programm on gordilgil el yazismm sorun olmasi 
ve el yazisma odaklanildigmdan dolayi sosyal beceri kazandirmada eksik 
kalmmasmi onemli sorunlarm bajmda ifade etmektedirler. 
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Am§tirmamn Sonug ve Onerileri: Aragtrrma sonuglarma gore egitim mufettiglerinin 
onemli bir gogunlugu "ogretmenlerin programi uygulamada yetersiz" oldugunu 
belirtmektedirler. Bu durum ogretmenlerin programlarm hazrrlanmasmdaki temel 
felsefe ve anlayiga uygun bir ogrenme-ogretme siireci gegirmedigini gostermektedir. 
Bu sonug ogretmenlerin programi uygulama konusunda yeterliklerini artiracak 
hizmet igi egitim kurslarmm niteliginin artirilmasmi ve nicelik olarak gogaltilmasmi 
gerektirmektedir. 

Egitim miifettiglerine gore ogretmenlerin "ogretim yontem ve teknolojilerini 
kullanmayi bilmemeleri" ve ilging olani "bilmelerine kargm kullanmamalari" onem 
arz eden diger sorunlar olarak one gikmaktadrr. Bu sorun programm felsefesine olan 
inancm igsellegmemesinden ve ogretmenlerin farkli yontem ve teknikleri kullanmayi 
yeterince bilmemesinden kaynaklaruyor olabilir. Bu baglamda hem ogretmenlerin 
egitim gereksinimleri kargilanmali, hem de yenilikleri takip etmeye gtidulenmelerini 
artiracak bagka onlemler almmalidir. Ayrica, ogretmenlerin yontem ve teknolojiyi 
kullanmayi bilmesine ragmen kullanmamalarmin nedenleri aragtirilmalidir. 

Diger bir dikkat gekici sorun, okullardaki fiziksel sorunlar ile teknoloji ve materyal 
eksikligidir. Buna gore okullarm fiziksel kogullarinm iyilegtirilmesi ve teknoloji ve 
materyal eksikliginin giderilmesi onem arz etmektedir. 

Ogretmenlerin olgme degerlendirme konusunda yetersiz olmasi egitim 
miifettiglerinin en gok dile getirdikleri sorundur. Ogrenme felsefesine uygun smav 
olgme ve degerlendirme yakla§imi kullarulamamasi ogrenenler igin oldukga btiytik 
bir sikmti kaynagi olabilir. Bu durum ogrencinin smavlarda kendilerini ifade 
edememelerine neden olur ve aldiklan sonug onlari hayal kirikligma ugratarak 
ogrenme isteklerini dil§ilrebilir ve ba§arilarma engel olabilir. 

"Sosyal-kultiirel etkinliklere yeterli zamanin aynlmamasi", "sosyal-killturel 
etkinliklerin gostermelik yapilmasi", "ogretmenlerin etkinlik planlamasmda yetersiz 
olmalan" ve "ders saati sayismm az olmasi" egitim miifetti§lerinin ders di§i 
etkinliklere ili§kin dile getirdikleri sorunlari olu§turmaktadir. Ders igi aktiviteler 
oldugu gibi ders di§i aktiviteler de programm tamamlayicisi olarak gortilmeli ve 
kazammlari veya ortiik hedefleri gergekle§tirmenin bir araci olarak kullanilmalidrr. 
Bu baglamda ogrencilerin daha bagimsiz, sorumluluk iistlenerek ve karar verici 
rollerinin daha yilksek oldugu etkinlikleri efgiidumlemek ogretmen ve okula farkli 
roller ytiklemektedir. 

Birinci smifta okuma yazma ile ilgili sorunlar iki grupta odaklanmaktadir. Bunlardan 
ilki, ses temelli ciimle yontemi ve biti§ik el yazisiyla, bir digeri ise ogretmenlerin bu 
stirece hazirliksiz olmasi ve yetersizlikleridir olmadiklariyla ilgilidir. Mili Egitim 
Bakanligi okuma yazma egitimi ile ilgili sorunlari daha gok boyutlandinlarak 
derinlemesine incelenmeli ve ara§tirma verilerinden yararlanilarak gerekli onlemler 
almmalidir. 

Egitim mtifetti§leri programm felsefe ve yapismdan daha gok uygulamada sorun 
ya§andigma igaret etmektedirler. Bu baglamda sorunlarm kapsamli olarak tespit 
edilmesi ve eksilerin giderilmesi ve gtiniin kogullarma gore degigimlerin yapilmasi 
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mutlaka gerekmektedir. Ogretmenlerin yetersiz ya da eksik kaldigi alanlar program 
butunlugu iginde tespit edilmeli, her alana ozgii egitim programlari duzenlenmeli ve 
takip edilmelidir. Artik kagit usttinde kalan ya da yapiliyormu§ gibi dosyalan 
etkinlik ya da eylemler zamam geride kalmalidir. 

Anahtar kelimeler: Ilkogretim okulu, yeni ogretim programi, egitim mufetti§i, ilk 
okuma-yazma. 




